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INTRODUCTION AND STATEMENT OF PROBLEM 
\. 
INTRODUCTION 
statement of Problem 
The purpose of this study is to discover the effective-
ness of exercises for developing classification skill in 
reading in Grade I. 
Traxler1 says: 
Every one would no doubt agree that the 
study habits and skills of individual pupils 
are closely related to success in school work 
and that schools should give special attention 
to the improvement of their pupils in this area. 
Educators agree that the teaching of study skills is an 
important function in the entire reading program. 
Fleming2 states: 
The teachers and staff of the Horace Mann 
School in their consideration of the study 
skills needed by pupils have realized that 
certain procedures may be experiences in an 
informal though vital way in the elementary 
school, having their beginning in the kinder-
garten and first grade. 
l. Traxler, A. E. "Improvement of Study Habits and Skills." 
Educational Records Bulletin 41:1-36; October 1944. 
2. Fleming, c. w. and Aldrich, G. L. "Development of Study 
Skills and Work Habits in the Horace Mann School." 
Teachers College Record 44:433-48; March 1944. 
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CHAPTER I 
SUMMARY OF PREVIOUS RESEARCH 
CHAPTER I 
SUMMARY OF PREVIOUS RESEARCH 
Study skills are realized as being most essential to 
the work type reading program. 
Traxlerl says: 
All study activities may be divided into two 
broad categories: work habits and study skills. 
Work habits are basically a combination of atti-
tude and understanding of general principles trans-
lated into action. Study skills are the specific 
abilities and techniques used in reading, problem 
solving, theme writing, laboratory manipulation, 
etc. Study skills are closely related to general 
academic aptitudes. 
Several writers have listed the study skills and all of 
them include those skills involved in a high mental process. 
Many of the skills are closely related and are found to over-
lap. Goodykoontz2 makes the following list to outline what 
skills are needed in training for developing the ability to 
organize in reading, first in analyzing what is read, and 
second 1n embodying what is read into an effectual result. 
The list is as follows: 
I Analyzing What is Read. 
A. Find the principal ideas. 
1. Matching questions. 
2. Asking key questions. 
3. Matching titles or paragraph headings 
with paragraphs. 
1. Traxler, A. E. "Improvement of Study Habits and Skills." 
Educational Records Bulletin 41:1-36; October 1944. 
2. Goodykoontz, Bess. "Teaching Pupils to Organize What They 
Read.'' Elementary English Review '7:8'7-90; April 1930. 
4. Naming paragraphs. 
5. Improving paragraph headings. 
6. Finding a keynote sentence in a paragraph. 
?. Recognizing the climax in a story. 
a. Taking running notes. 
B. Recognizing the relation of ideas to each other. 
9. Anticipating the content of a chapter. 
10. Arranging ideas in order. 
11. Classifying or grouping ideas. 
12. Grouping paragraphs around main ideas. 
13. Locating subordinate and supporting points. 
14. Completing a skeleton outline. 
15. Making an outline. 
II Synthesizing the Important Ideas for Use. 
16. Reproducing from an outline or from notes. 
17. Securing material in answer to a problem. 
18. Summarizing. 
Within this list is the item of classifying or grouping 
ideas under the category of recognizing the relation of ideas 
to each other. Many writers have included classification as 
an important study skill. Durrelll has abridged the eighteen 
steps of Goodykoontz2 by use of six types of exercises. Among 
them is included "Classifying major and minor ideas." Storm3 
lists classification under "organizing Ideas" and "Evaluating" 
Ideas". Miller4 uses it in his listing as "Locating and 
classifying materials and selecting data that bear on the 
problem". Classification is included in two items of McKee's.5 
1. Durrell, Donald D. "Basic Abilities in Intermediate Grade 
Reading." Education 59:45-51; September 1938. 
2. Goodykoontz, op. cit. 
3. Storm, Grace E. "A Study of Intermediate Grade Reading 
Skills." Elementary School Journal 48:484-93; May 1948. 
4. Miller, Nathan A. "Activities for Teaching Study, Skills." 
The Elementar:y School Review 19:138-39; Apr.il· 1942. 
5. McKee, Paul. The Teachi~ of Reading in the Elementary 
School. Boston: Hough~n Mifflin Company, 1948. 596 P• 
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He refers to these items as: 
1. Evaluating the pertinent information according 
to its importance to the purpose in mind and 
according to its probable validity. 
2. Organizing the important and valid information 
according to the purpose in mind. 
ilkinsonl defines classifying as: "Classifying is 
placing words into their proper groups, or classes of words 
that belong together." 
Students at college level have been found to be lacking 
in the efficient use of many study skills. This handicap has 
prevented many of them from obtaining the high scholastic 
ratings that their intelligence warrants. Many of these stu-
dents, thrugh deficient in the necessary study skills, show 
a normal ability in reading as measured by most standard 
achievement tests. 
Wittenborn•s2 findings in 1942-45 at Yale University 
where instruction in remedial reading and efficient study 
methods was given, is that one-fourth of the students who 
wished to participate in the voluntary course could profit 
greatly from this type instruction. 
1. Wilkinson, Helen s. s. and Brown, Bertha D. Im~roving Your 
Reading. New York: Noqle and Noble, Inc., 19 8. 357 p. 
2. Wittenborn, John R. "classes in Remedial Reading and Study 
Habits." Journal of Educational Research 3?:571-86; 
April 1944. 
3 
Relationships between scores on the Morsel McCune Social 
Study Skills Test (College Form) and other measures for 200 
representative freshmen in the General College of the Univer-
sity of Minnesota showed that opportunity for the practice of 
various study skills must be provided if adeptness in them is 
to be increased. 
Hunnicut2 states: "Every study skill being taught stu-
dents at the college level has its roots down in the elementar 
school." 
Study skills are considered an important part of the 
reading program starting from Grade I and even in kindergarten. 
This is in accordance with the ideas of Betts3 who states: 
The development of basic reading skills, 
abilities, attitudes and information is started 
in the reading-readiness period. During this 
period the organization of information takes 
place in several occasions. Pupils are or-
ganizing information when they tell the teacher 
what to record on the blackboard in regard to 
their knowledge of pets, stores and other sub-
jects which they are studying. 
1. Morse, H. T. "Provldin§ for IndividUal Differences in 
Teaching Study Skills. Ada?ting Instruction in the Social 
Studies to the Individual Di ferences. National Council 
for the Social Studies. Fifteenth Yearbook, p. 92-99. 
2. Hunnicut, c. w. "study Skills Start Early." Education 
68:620-622; June 1948. 
3. Betts, Emmet A. Foundations of Readi~ Instruction. 
York: American Book Company, 1946. 46 P• 
New 
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Many writers of basic readers realize the importance of 
these skills and have made provisions to have them developed. 
Grayl offers suggestions to the teaCher and provides 
materials to enlarge and strengthen the child's reading skills 
and interests. Many lessons are devoted to the study skill of 
classification. In the reading-readiness program there are 
nine activities and suggested lessons for the study skill of 
classification. There are guided picture studies suggested 
for classification where the directions are "to classify 
according to simple criteria". Other forms of classification 
are to draw a line from the animals to the place where they 
belong. 
At the pre-primer level there are correlated activities 
to stories where children collect pictures and classify words. 
On the Primer and Book I level are at least ten sugges-
tions for developing classification. These suggestions are 
made a part of the regular reading program. 
Gray has many pages devoted to study skills in workbooks 
to the primer and first reader in a basic reader. Four pages 
are devoted to classification in the primer workbook and seven 
pages in the first reader workboOk. 
Mills2 in an analysis of' fifteen workbooks covering second 
1. Gray, William s., Munroe, M. M., and Gray, Lillian. Guide-
book for Pre-Primer, Primer, Book I. New York: Scott 
Foresman and Company, 1946-47. 43l.p. 
2. Mills, Grace L. An Analtsis of Second Grade Reading ark-
books. UnpubliShed Mas er 1s Thesis. Boston University, 
1949. 
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reader levels of ten basic reading systems, found twenty types 
of lessons. Among them were: 
1. Classifying pictures. 
2. Classifying words. 
3. Classifying phrases. 
4. Classifying sentences. 
5. Classifying paragraphs. 
In her summary and conclusions she states that a total of 358 
pages of the 1533 analyzed are devoted to study skill exer-
cises. Of these 358 pages, 119 contain exercises in classi-
fication. Finding main ideas and classification are included 
in all the workbooks. 
In ~ modern school, while the children's informal ex-
periences in the primary grades may seem to an inexperienced 
person to have no purpose, they have very definite values in 
the forming of good work skills and habits. 
Most writers feel that instruction in the study skills 
should be spread through several grades rather than to be 
concentrated at one level. The skill should be introdUced 
and developed when the child has the need for it. 
McKeel states: 
Instruction should be carried on simultaneously 
with instruction in the fundamentals of reading. 
This instruction may begin in the third grade and 
continue through the sixth. 
1. McKee, op. cit. 
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Broome1 claims that: 
The pupil should have acquired several skills 
by the time he reaches Grade rv. The pupil begins 
to use reading as a tool to attack other subjects 
and should begin, there~ore, to acquire the necessary 
skills. 
Keyser2 constructed a test to evaluate certain classi~i­
cation and organization skills as they are related to composi-
tion. Tests were given to children in Grades IV, V and VI in 
three different communities. The findings are: 
1. There is a need for teaching simple outlining 
in the middle grades. 
2. There is not a high pro~iciency in any of the 
skills at any grade level when the mean scores 
are considered. 
3. On every part of the test there are some per-
fect scores which might imply that some profi-
ciency in that skill should be found at this 
level. 
4. On every part of the test except Part I there 
are zero scores which may be interpreted to 
mean that some children do not possess the 
know how to tackle the probrem. 
Reading instruction in Grades IV and V helps the child 
to develop greater power in comprehension and interpretation 
of materials read. It is, therefore, necessary to improve the 
study skills that will aid the child in accomplishing those 
goals. 
1. Broome, M. E., Duncan, M. A., Emig and Stueber. Effective 
Reading Instruction in the Elementary School. New York: 
McGraw-Hill Book Company, Inc., 1942. 482 P• 
2. Keyser, M. L. Construction of a Test to Evaluate Certain 
Composition Skills at the Intermediate Graoe Levei. Un-
published Master's Thesis. Boston University, 1947. 
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Anderson1 reports that the Iowa-Every Pupil Test for 
Basic Skills was administered to about 25,000 students in 
Grades VI, VII and VIII. A great variability in mastery of 
the basic skills was discovered. 
Broome2 believes that: 
Reading in Grades VII and VIII should 
definitely not neglect the further development 
of skills. Many of the skills learned and 
mastered in the lower grades need to be ex-
tended, and certain new skills must be learned. 
How-to-Study courses have had to be placed in many 
schools and colleges to aid the students in developing more 
efficient methods of studying. 
DiMichael3 studied 192 ninth grade pupils matched on a 
basis of intelligence quotient, mental and chronological age, 
sex, class year and curriculum. He built his own test in 
measuring the knowledge of study skills. This test served as 
a measure of the adequacy of the course in How-to-Study. In 
his conclusion he claims: 
students of the ninth grade do not seem to 
possess satisfactory knowledge of effective study 
skills. A positive planned effort must be made 
to increase their knowledge. 
1. Anderson, Howard R. "Basic Skills Are Important." N. E. A. 
Journal 38:432; September 1949. 
2. Broome, op. cit. 
3. DiMichael, Salvatore. "Increase in Knowledge of How to 
Study Resulting from How-to-Study Course." School Review 
51:353-59; June 1943. 
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1 Blayne obtained data from rechecks of fifty pupils in 
ninth# tenth and eleventh grades of Menlo School and Junior 
College in California during the year 1944-45. Because of 
this data he strongly endorses a developmental reading program 
where special training in study skills is given. 
Most teachers do and every teacher should recognize the 
need for developing study skills. Yoakam2 states: 
Teachers must be as interested in the devel-
opment and improvement of study habits and skills 
as in the imparting of knowledge to the children. 
Fleming3 believes that: 
While the teacher is helping her pupils to 
do something which is vital and satisfying to 
them at the moment, she is also aware that this 
bit of experience will combine with others, re-
peated again and again on successively higher 
levels, to develop effective study-skills. 
Broame4 gives excellent ideas to the first grade teacher 
when she states under the intellectual factors necessary in 
a reading readiness program. 
1. Blayne, Thornton c. "Retention of Skills Acquired in 
Developing Reading Programs." School and Society 63:37-39; 
January 1946. 
2. Yoakam, G. A. "The Improvement of Reading and Study Habits." 
Elementary School Journal 36:175-184; November 1935. 
3. Fleming, c. w. and Aldrich, G. L. "Development of Study 
Skills and ork Habits in the Horace Mann School." 
Teachers College Record 44:433-48; March 1944. 
4. Broome, op. cit. 
The ability to organize and classify ideas is 
an important aspect of the language development 
program. Through carefully selected activities the 
child can be taken from the classification of ob-
jects to the classification of ideas at the symbolic 
level. The teacher's task is to provide for a sys-
tematic sequential development beginning at the 
level of the individual learner. 
It is ideal when the pupil realizes the need for de-
veloping study skills. This is naturally most prevalent in 
the upper grades. Knapp1 in his report on reading in a social 
studies unit by a class of eighth grade children has found: 
1. The children recognized their need for de-
veloping these skills, not because the 
teacher had pointed out that "sometime they 
would use them" but because lack of them 
stood in the way of accomplishing a task 
important to them. 
2. They saw how they could achieve their goals 
more adequately if they learned or improved 
the needed skills. 
3. They could feel reasonably sure of success 
in their efforts because they had access to 
all the necessary ingredients for learning, 
i.e., the goal, the ideas, the necessary 
skills, the materials and an opportunity to 
know concretely when they were successful. 
4. The children were learning reading skills 
in a situation in which they were using them 
and which made sense to all concerned. 
Blayne2 states that the work in the developmental reading 
in the Menlo School and Junior College in California is being 
recommended by the students themselves. 
1. Knapp, J. V. "Improving Reading Skills in Content Areas." 
Elementary English 24:542-52; December 194?. 
2. Blayne, op. cit. 
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Perhaps the final test of the value of an~ 
educational offering is the extent to which the 
~oung people themselves become its most convincing 
salesmen. 
Durre111 claims that: 
Individual differences must be kept in mind 
when the study skill program is applied to the 
classroom situation. Preliminary informal testing 
in each of the abilities will reveal that some 
children need no formal instruction in any of 
them. Others will have specific weaknesses and 
will need onl~ the appropriate exercises. Some 
will be deficient in all abilities and will re-
quire a complete program. 
Morse2 believes that: 
In an~ sort of evaluation of progress in 
learning stud~ skills, it must be continuall~ 
borne in mind that individual differences must 
be considered so that it is the individual pro-
gress that is evaluated rather than his reaching 
a "mean" or making a high score. 
Fleming3 believes that: 
Many factors enter into the teaching of a 
study skill. Such factors are general aptitude 
for learning (possessed by the pupil group), 
range of individual differences in aptitudes, 
abilities and other personal and social traits 
and interests, the type and content of the 
curriculum, the size of the class group, li-
brary facilities and the equipment of teachers 
for directing learning. 
1. Durrell, op. cit. 
2. Morse, op. cit. 
3. Fleming, op. cit. 
says: 
Morse1 is in accordance with the other writers when he 
ithin every class there are wide variations 
of aptitudes, abilities, and degree of maturation. 
Finally, the teacher is always faced with the pro-
blem of providing materials in which the slow 
learner may achieve success and which at the same 
time constitute a challenge to the brilliant student. 
Meaningful materials for the teaching of study skills is 
of great importance. The materials should be closely related 
to the child's reading interests and should contain no word 
identification ar word meaning difficulties. The lessons can 
be taught as a part of the regular reading program and not as 
an isolated drill. As has been pointed out many workbooks 
offer excellent opportunity for this. This material should 
be given after the need for the skill is realized. 
Miller2 has suggested several activities for developing 
the skill of classification. 
1. Find answers to thought questions. 
2. Build or make something from printed directions. 
3. Dramatize a selection. 
4. Analyze a problem into its component parts. 
5. Collect information to aid in the solving of a 
class or individual problem. 
6. Outline a selection or fill in a partially 
complete outline. 
7. Determine and evaluate a number of materials 
as they relate to a particular problem or 
purpose. 
8. Organizing material ar data from several sources 
by working out a problem. 
1. Morse, Horace T. and McCune, G.· H. "Selected Items for the 
Testing of Study Skills.~ National Council for Social 
Studies. Bulletin 15:1-79; September 1949. 
2. Miller, op. cit. 
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9. Select parts which show or support the author's 
point of view. 
10. Discuss or decide whether statements are true 
or false. 
11. Sort cut-up articles into three or four original 
articles. 
12. Locate information from the table of contents 
or index. 
13. Classify newspaper clippings as to section of 
paper; sports, financial, society, editorial. 
14. Classify clippings with reference to their 
learning on a given problem. 
Wilkinsonl has prepared several exercises on classifica-
tion which would be of great help to the teacher and child. 
Broome 2 says that exercises should be worked out by the 
teacher to help the child. She offers various ways of pre-
senting the exercises in reading for comprehension of specific 
factual information. The study skill of classification comes 
under this heading. The following are what she suggests: 
1. Five by seven-inch cards with paragraph 
materials placed on one side of card and 
answers on the back. 
2. Large sheets of paper printed with two-inch 
rubber letters or written with crayola or 
with a china marking pencil. 
3. Mimeograph or hectograph form 
a. Put words under right heading 
b. Put a circle around the names of 
animals. 
4. Handwritten on the blackboard. 
The previous research indicates that there is a definite 
need for the teaChing of study skills beginning at Grade I and 
even kindergarten; that classification is an important study 
1. Wilkinson, op. cit. 
2. Broome, op. cit. 
:13 
skill; and that meaningful material within the child's ex-
perience is a most vital part of the program. Therefore, this 
study is an attempt to evaluate a program for teaching classi-
fication skill in Grade I. 
I 
CHAPTER II 
PLAN AND PROCEDURE OR STUDY 
CHAPTER II 
PLAN AND PROCEDURE OF STUDY 
The purpose of this study was to try out experimentally 
a series of exercises planned to teach classification as a 
part of the reading program in Grade I. 
The experiment was carried on in three first grade class-
rooms in a large commercial city. Ninety-three children were 
included in the study. Sixty-two were in the experimental 
group. These sixty-two children made up two classrooms. The 
other thirty-one children were in the control group with no 
instruction in the study skill other than that recommended in 
the basic reading system. 1 The children in the experimental 
group ranged in background from above-average to below-average 
homes economically. The control group were from above-average 
homes. 
The Pintner Cunningham Test: Form A. General Ability 
~: Verbal Series for Kindergarten, First and Second Grades 
was given to determine the mental ages. Table I shows the 
mean chronological and mental ages of the group~. 
1. Gray, illiam s., Munroe, Marion, and Gray, Lillian. 
Curriculum Foundation Series. New York: Scott Foresman 
and company, 1946-1947. 
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Group No. Mean C.A. 
Experimental 62 75.69 
Control 31 75.44 
TABLE I 
S.D. 
4.32 
2.20 
Mean M.A. 
82.16 
84.78 
S.D. 
10.60 
10.38 
The children in both groups were above-average mentally, 
those in the control group being the higher. 
In order to carry out the study, it was necessary: 
1. to secure the cooperation of the school system. 
2. to have teaching materials. 
3. to have a testing program for the evaluation. 
The cooperation of the school system was very readily 
and generously given by the principal of the district, the 
submaster and a first grade teacher in the school building 
where part of the experiment was carried out. Time, energy 
and interest was also generously given by a first grade tea-
cher in another district who carried out the experimental work 
in her classroom. 
The teachers in both the experimental and control groups 
were experienced. They were graduates of the same Teachers 
College and have taught in the community for at least ten 
years. 
Fifty-three exercises were used in the experiment. The 
series of exercises were obtained from the service paper pre-
ll 
pared by sweeney, McAuliffe, O'Leary, Lucey, McAuliffe.1 These 
exercises were prepared to teach one study skill, classifica-
1 tion in Grade I. The classifications used were names of people 
food, and animals. 
The vocabulary used includes words on the pre-primer and 
primer lists of the Boston University Educational Clinic Pri-
mary ord List and from a supplementary list of words which 
, were included in at least three commonly used basal systems. 
The exercises range from a group of words with given 
classifications to a group of words which the children must 
classify. The following are sample of the exercises: 
Exercise 1 
Oral Lesson 
Write the following words on the blackboard saying each 
Jack farmer mother 
Say, "These words are the names of people." 
Erase the words. rite these words. 
Jane father cake 
Ask, "Are all the words the names of people?" 
Ask one child to frame one word which is the name of a person. 
1. Sweeney, H. M., McAuliffe, M. C., 0 1Leary, F. D., Lucey, E., 
McAuliffe, J. A Workbook for Study Skills in the Primary 
Grades. Unpublished Master 1 s Thesis. Boston University, 
1949. 
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Have another Child point to another word which is the name of 
a person. Ask which word isn't the name of a person. Write 
the following words on the blackboard. 
grandmother 
Jill 
ice cream 
Jack 
cookie 
mother 
apple 
father 
Jane 
Some of the words are about people and same are not. Let 
us see if we can find just the ones that tell about people. 
Have the Children find the wards. 
Exercise 2 
Seatwork 
Oral Directions 
Read the words in eaCh line. Put a circle around the 
words which are the names of people. 
Sample: 
boy 
mother 
banana 
cake 
dog 
father 
f'rog 
Jack Father 
carrot 
Jill 
Bobby 
farmer 
Betty 
Jack 
boy 
Exercise 7 
Class Exercise 
Oral 
corn 
father 
apple 
grandmother 
Jane 
Mother 
toy 
grandfather 
Children given mimeographed sheets of paper with exercise 
on it. 
Look at the first box. Read each word. If both words 
1_8 
are the names of people put an "x" in the box. Are both words 
the names of people? Put an "x" in the box. Continue in this 
• manner throughout the exercise. 
Sample I Jim mother xl 
father I grandmother farmer Jack cake frog 
I farmer J grandfather mother father cookie Jim 
Jane Betty ~i!l boz Bobb;I 
Exercise 11 
Child must classify within the classification. 
Oral Directions 
copy all the words which are the names of boys in one 
column, and those words which are the names of girls in 
another column. Do sample on board with the class. 
Sample: 
--
Jane 
Tom 
Betty 
Boys 
Jim 
Jack 
Jack 
Bobby 
Jill Jim 
Girls 
Betty 
Jill 
Betty 
Jill 
Jack 
Dick 
Tom 
1_9 
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Exercise 13 Food 
Seatwork 
Oral Direct ions 
Read the words in each box. Put an "x" in the box in 
which both wards are the names of things we can eat. Be sure 
you put the "x" in the box in which both words are the names 
of things we eat. 
Sample: 
cookies 
corn 
I banana l . apple ~ 
ice cream I 
banana 
apple 
cake 
pie 
doe; 
carrot 
dog 
I ~~~ner 
carrot 
cookie 
dog 
corn 
ice cream 
cake 
Exercise 14 
Food and People 
Seatwork 
Oral Directions 
cake 
pony 
motner 
cake 
corn 
farmer 
mother app~e 
We have talked about words which tell us people's names 
and we have talked about words which tell us about things we 
can eat. 
20 
Read this line 
(Blackboard) Betty pie 
Who can put a circle around the word which tells us about 
something we can eat? What does the other word tell us? 
(person's name). Have a child put an "x" on the word which 
is in the name of a person. Now look at your paper. In each 
line there are words that tell us the names of people and the 
names of things we can eat. Draw a circle around all the 
words which tell us things we can eat and put an "x" on the 
word or words in each line which tell us the names of people. 
farmer 
apple 
farmer 
carrots 
grandmother 
apple 
pie 
Oral Directions 
cake 
mother 
father 
ice cream 
banana 
Jim 
Jill 
Exercise 17 
Animals 
Seatwork 
Betty 
corn 
cookie 
cake 
Dick 
Betty 
corn 
Read the words in each line. Put a circle around the 
words which are the names of animals. 
Sample: frog deer pie 
dog kitten pie 
apple frog deer 
monkey Dick squirrel 
apple ppny kitten 
elephant farmer monkey 
Exercise 20 
People, Animals, Food 
Seatwork 
(Other words not in the three classifications are listed) 
Oral Directions 
Look at these words. If the ward is the name of a person 
put a blue circle around it. If the word is the name of an 
animal, put a red line around it. If the word is the name of 
something we eat, put a green line around it. Some words do 
not belong in any group. Be careful. 
Sample: cake 
Jane 
cake 
deer 
pony 
drum 
drum deer 
kitten drum 
dog apple 
boy kite 
sled father 
cookies Jill 
Exercise 32 
People, Animals, Food 
Seatwork 
boy 
squirrel 
ball 
monkey 
farmer 
squirrel 
(Just told to put them in groups. Classifications not listed) 
Oral Directions 
These words can be put into three groups. Cut them up 
and past them on your paper in groups. 
Betty 
mother 
Bobby 
grandfather 
squirrel 
ice cream 
kitten 
farmer 
pony 
cake cookies 
frog deer 
elephant banana 
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Exercise 42 
Animals, People and Food--phrases 
Seatwork 
Oral Directions 
Read these phrases. Cut and paste the phrases which tell 
about animals in the first column. Cut and paste the phrases 
which tell about people in the second column. Cut and paste 
the phrases which tell about food in the third column. 
Do sample on board. 
the pie 
R.nimals 
that kitten 
my mother 
the little dog 
her pony 
his mother 
people 
his mother 
the best apple 
big elephant 
the cookies 
Exercise 50 
Food, People--Sentences 
Seatwork 
Oral Directions 
that kitten 
food 
the pie 
her father 
that cake 
that farmer 
Read these sentences. Write all the sentences which tell 
about food on one side of your paper. Write all the sentences 
which tell about people on the other side of your paper. 
My mother went to the store. 
Betty went to the party. 
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The kitten said, "Mew, mew." 
The farmer said, "Thank you." 
The do said, "Bo -wow." 
he o_t __ s_~n~~ ~==================~~====~ 
The complete set of exercises will be found in the 
appendix. 
A classification test was built. The test ranged in 
difficulty from words to phrases, to sentences. Fifty words 
were used in the test. All the words of classification used 
in the exercises were included in the test. 
The te t consisted of five parts. There were forty items. 
Part I The child put a red "x" on the names 
of people. ( 14 items) 
Part II The child put a green "x" on nrumes of 
things to eat. (8 items) 
Part III The child put a blue "x" on the names 
of animals. ( 9 items) 
Part IV Phrases. 
Part 
Put a red "x" on phrase if it told about 
a person. 
Put a green "x" on phrase if it told 
about something to eat. 
Put a blue "x" on phrase if it told about 
an animal. (5 items) 
V Sentences. 
The child identified the sentences in 
the same manner he identified the phrases. 
(4 items) 
The teaching period was eleven weeks, starting January 16 
and ending April 6. One exercise a day was given to the chil-
dren as part of the reading lesson. The exercises were pre-
sented in three different ways. Some were class exercises 
done at the blackboard with pupil-teacher participation. Sam 
were worksheets which were given to the child to complete in-
dependently and others were done by placing words, phrases or 
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sentences in correct columns. 
WTitten work was asked for in exercises 48, 49, 50, 51 
and 53 where sentences were copied and put in their .proper 
classification. These particular exercises were given the 
tenth and eleventh weeks of the study so that skill in hand-
writing would not interfere. 
At the end of the teaching period, the classification 
test was given to the entire group of ninety-three children. 
The Detroit Word Recognition Test for Primary Grades Form A 
was also given to the entire group. 
The data from this study is analyzed and will be pre-
sented in the next chapter. 
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CHAPTER III 
ANALYSIS OF DATA 
CHAPTER III 
ANALYSIS OF DATA 
The purpose of this study was to find the value of 
teaching the study skill of classification in Grade I as an 
aid in the reading program. 
Table I shows the mean mental and Chronological age of 
the 62 children in the experimental group and the 31 children 
in the control group. 
Group Number 
Experimental 62 
Control 31 
TABLE I 
Mean C.A. 
'75.69 
'75.44 
s.n. 
4.32 
2.20 
Mean M.A. 
82.16 
84.78 
S.D. 
10.60 
10.38 
The children in both groups were above average mentally, 
those in the control group being the higher. 
Table II shows the comparison of the two groups on the 
classification test given at the close of the study. 
2 
;I 
TABLE II 
COMPARISON OF SCORES ON CLASSIFICATION TEST 
Grou12 Number Mean S.D. S.E.m Diff. s.E.n C .R. 
Experimental 62 38.15 4.35 .56 
'7.85 .98 8.01 
Control 31 30.30 4.44 .eo 
The mean of the experimental group was 38.15 compared with 
30.30 for the control group. The critical ratio of 8.01 showed 
statistical significance in favor of the experimental group. 
Table III shows the comparison of the two groups on the 
Detroit Word Test, Form A. 
TABLE III 
COMPARISON OF SCORES ON DETROIT WORD TEST, FORM A 
Grout> Number Mean s.n. S.E.m Diff. S.E.D C.R. 
Experimental 
Control 
62 
31 
16.55 
18.31 
'7.65 
6.15 
.9'7 
1.10 
1.'76 1.4'7 1.19 
The mean of the control was 18.31 compared with 16.55 for 
the experimental group. The critical ratio of 1.19 was not 
significant. There are chances in 100 that it is a true 
difference in favor of the control group. 
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SUMMARY AND CONCLUSIONS 
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CHAPTER IV 
SUMMARY AND CONCLUSIONS 
This experiment was to evaluate the effectiveness of 
exercises for teaching classification skill in Grade I. Ninet· 
three children were included. Sixty-two were in the experi-
mental group and thirty-one were in the control group. 
A series of 53 exercises extending over a period of eleven 
weeks, were given. One exercise a day was given as a part of 
the reading lesson. The exercises were presented in three 
different ways. Some were class exercises done at the black-
board with pupil-teacher participation. Some were worksheets 
which were given to the child to complete independently and 
others were done by placing words, phrases or sentences in 
correct columns. Written work was asked for in exercises 48, 
49, 50, 51 and 53, where sentences were copied and put in their 
proper classification. 
At the end of the eleven week period a classification test 
was given to the entire ninety-three children. This test was 
made up of words used in the exercises during the experiment. 
The teat showed that Children in the experimental group bene-
fited greatly by the exercises given, as the critical ratio 
was 8.01 in favor of the experimental group. 
The Detroit Word Recognition Test for Primary Grades, 
Form A was also given to the entire group. The test showed 
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that the children in the control group had better reading 
ability than the experimental group. The critical ratio was 
1.19 in favor of the control group. 
The Limitations 
-
A small number of children were taken into the experiment. 
Reading was not tested before the experiment. 
There were only two teachers working on the material. 
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CHAPTER V 
SUGGESTIONS FOR FURTHER RESEARCH 
CHAPTER V 
SUGGESTIONS FOR FURTHER RESEARCH 
Make exercises for other study skills for Grade I. 
Experimental work on the effectiveness of exercises for 
teaching other study skills for Grade I. 
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APPENDIX 
The teaching schedule was as follows: 
eek of January 16 
- - -
- Lessons 1-5 
eek of January 23 
-
- - - Lessons 6-10 
Week of January 30 Lessons 11-15 
eek of February 6 - - Lessons 16-20 
Week of February 13- - - - Lessons 21-24 
eek of February 27- - Lessons 25-30 
V eek of March 6- - Lessons 31-35 
Week of March 13 - Lessons 36-40 
Week of March 20 
- - - -
- Lessons 41-45 
eek of March 27 -
- - -
- Lessons 46-50 
Week of April 3- - - - - - Lessons 51-53 
A complete plan of exercises with materials follows: 
Exercise 1. People Oral lesson 
Exercise 2. People Seatwork 
Exercise 3. People II 
Exercise 4. People " 
Exercise 5. People " 
Exercise 6. People " 
Exercise 7. People " 
Exercise a. People Class lesson blackboard--oral (Boys' Names) 
Exercise 9. People seatwork 
(Girls' Names) 
Exercise 10. People Seatwork 
(Boys' Names and Girls' Names) 
Exercise 11. People 
' 
Seatwork 
(Boys 1 and Girls Names) 
Exercise 12. Food Oral lesson-Flash cards and 
Board 
Exercise 13. Food Seatwo:rk 
Exercise 14. Food and People Seatwo:rk 
Exercise 15. Food and People Oral lesson Blackboard 
Exercise 16. Animals Oral lesson Blackboard 
Exercise 17. Animals Seatwork 
Exercise 18. Animals Seatwork 
Exercise 19. People, Animals, Board Seat work 
Food 
Exercise 20. 
Exercise 21. 
Exercise 22. 
Exercise 23. 
Exercise 24. 
Exercise 25. 
Exercise 26. 
Exercise 2'7. 
Exercise 28. 
Exercise 29. 
Exercise 30. 
Exercise 31. 
Exercise 32. 
Exercise 33. 
Exercise 34. 
Exercise 35. 
Exercise 36. 
Exercise 3'7. 
Exercise 38. 
People, Animals, Food 
(Other words not in the three 
classifications are listed) 
Food and Animals 
Food and People 
Food and People 
Animals and People 
Seatwork 
Seatwork 
Seatwork 
Seatwork 
Seatwork 
Animals and People Seatwork 
(Just told to put them in groups. 
Not classified as Animals and People) 
Animals and People 
(Just told to put them in groups) 
People and Food 
(Classifications not listed) 
Animals and Food 
(Classifications not listed) 
People, Animals and Food 
People, Animals and Food 
(Just told to put them in groups) 
People, Animals and Food 
(Other words listed besides 
classifications) 
People, Animals and Food 
(Just told to put them in groups. 
Classifications not listed) 
People, Animals - phrases 
Food, Animals - phrases 
Food, People - phrases 
Food, Animals - phrases 
People, Animals - phrases 
Food, People - phrases 
Seatwork 
Seatwork 
Seatwork 
Seatwork 
Seatwork 
Seatwork 
Seatwork 
Seatwork 
Seatwork 
Seatwork 
Seatwork 
Seatwork 
Seatwork 
Exercise :39. 
Exercise 40. 
II 
Exercise 41. 
Exercise 42. 
Exercise 4:3. 
Exercise 44. 
II 
Exercise 45. 
Exercise 46. 
Exercise 4'7. 
Exercise 48. 
Exercise 49. 
Exercise 50. 
Exercise 51. 
II 
Exercise 52. 
Exercise 5:3. 
Food, People - phrases Seatwork 
(Classifications not listed. Just 
told to put phrases in right column) 
People, Animals - phrases Seatwork 
(Classifications not listed. Just 
told to put phrases in right column) 
Animals, Food - phrases 
(Classifications not listed) 
Animals, People, Food - phrases 
Animals, People, Food - phrases 
(Other phrases besides 
classifications listed) 
Animals, People, Food - phrases 
(Other phrases are listed besides 
the classifications) 
People, Animals - sentences 
Food, Animals - sentences 
People, Food - sentences 
Food, Animals - sentences 
People, Animals - sentences 
Food, People - sentences 
Seatwork 
Seatwork 
Seatwork 
Seatwork 
Seatwork 
Seatwork 
Seatwork 
Seatwork 
Seatwork 
Seatwork 
Food, People - sentences Seatwork 
(Classifications not listed. Just 
told to put sentences in correct group) 
People, Animals - sentences Seatwork {Classifications not listed. Just 
told to put sentences in correct group) 
Animals, Food - sentences Seatwork 
(Classifications not listed. Just 
told to put sentences 1n correct group) 
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Exercise 1 
Oral Lesson 
rite the following words on the blackboard saying each 
word as you write it. 
Jack farmer mother 
Say, "These words are the names of people." 
Erase the words. Write these words. 
Jane father cake 
Ask, "Are all the words the names of people?" 
Ask one child to frame one word which is the name of a person. 
Have another child point to another word which is the name of 
a person. Ask which word isn't the name of a person? 
Write the following words on the blackboard. 
grandmother 
Jill 
ice cream 
Jack 
cookie 
mother 
apple 
father 
Jane 
Some of the words are about people and some are not. 
Let us see if we can find just the ones that tell about people. 
Have the children find the words. 
Exercise 2 
Oral Directions 
Read the words in each line. Put a circle around the 
words which are the names of people. 
Sample: corn 
boy carrot father 
mother Jill apple 
banana Bobby grandmother 
cake farmer Jane 
dog Betty Mother 
father Jack toy 
.frog boy grandfather 
.:.0 
Exercise 3 
Oral Directions 
Look at these words. Put a circle around the words which 
are the names of people. 
pie 
grandfather 
father 
boy 
farmer 
Jack 
mother 
cake 
mothel' 
corn 
carrot 
Bobby 
Exercise 4 
Oral Directions 
Read these words. Put a circle around the words which 
are the names o~ people. 
Sample: pie 
cake father boy 
farmer Jim ice cream 
Jack farmer pie 
motmr apple grandmother 
cookie grandfather Betty 
__ 2 
Exercise 5 
Oral Directions 
First read the words in each line. Put a circle around 
the words Which are the names of people. Be sure the words 
are the names of people. 
Sample: cake 
father farmer pie 
grandmother cake Jane 
Bobby :father apple 
carrots grandfather mother 
boy corn Jack 
Exercise 6 
.Q!:!!l Directions 
First read the words in each line. Put a circle around 
the words which are the names of people. 
Betty 
grandmother 
ice cream 
Jane 
Bobby 
farmer 
corn 
father 
boy 
mother 
Jill 
Bobby 
mother 
cake 
Jim 
cake 
farmer 
grandfather 
farmer 
pie 
Exercise 7 
Class Exercise 
Oral 
Oral Directions 
Look at the first box. Read each word. If both words 
are the names of people put an "x" in the box. Are both words 
the names of people? Put an "x" in the box. Be sure both 
words are the names of people. 
Sample: 
f'ather 
Jack 
f'armer 
:rather 
Jane 
boy 
~other I Jim 
grandmot~er 
cake 
grandfather 1 
cookie J 
Betty 
Bobby 
farmer 
frog 
mother 
Jim 
Jill 
pie J 
Teach Tom. 
Oral Directions 
Exercise 8 
Class Exercise 
Blackboard 
We are going to put a circle around all the words in each 
line which are boys' names. Read the first line. Have a 
child frame a boy's name in the first line. Have another 
child frame another boy's name in the first line. Continue 
in this manner. 
Sample: Betty 
Tom 
Jim 
Dick 
Betty 
Betty 
Bobby 
Jane 
Dick 
Jack 
Jill 
Tom 
Jim 
4 .. 
Exercise 9 
Oral Directions 
Read all these words. Put a circle around all the words 
in each line which are girls' names. 
Sample: 
Jill 
Tom 
Tom 
Bobby 
Jack 
Jane 
Betty 
Jane 
Jill 
Jill 
Jim 
Dick 
Jane 
Jill 
Betty 
Jane 
I 
Exercise 10 
Teach "J". 
I 
Oral Directions 
Look at these words. Put a circle around the word if it 
is the name of a boy and put an "x" on the word if it is the 
name of a girl. Find all the boys' names first, then find the 
girls' names. 
Sample: 
Bobby 
Jane 
Jill 
Tom 
Jane 
Betty 
Jim 
Jane 
Dick 
Jack 
Tom 
Dick 
Jack 
Betty 
Jill 
' 
Exercise 11 
Oral Directions 
Copy all the words which are the names of boys in one 
column, and those words which are the names of girls in another 
column. 
Do the sample on the board with the class. 
Sample: Betty 
Jane 
Tom 
Jill 
bo s 
Jim 
Jack 
Jack 
Bobby 
Jim 
irls 
Betty 
Jill 
Betty 
Jill 
Jack 
Dick 
Tom 
4. 
~/ 
"Read these words." 
cake 
Exercise 12 
Oral Lesson 
cookies carrot 
These are all words which are the names of things we can 
eat. Have children come to the tilackboard and point to the 
words which are the names of something we can eat. 
banana corn corn 
father apple cookie 
cake mother ice cream 
Jill carrot corn 
banana farmer pie 
Flash cards are used with this exercise. Teacher holds 
a card. Children read it. One child says whether the word 
is the name of a food or not. 
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Exercise 13 
Oral Directions 
Read the words in each box. Put an "x" in the box in 
which both words are the names of things we can eat. Be sure 
you put the "x" in the box in which both words are the names 
of things we eat • 
Sample: 
cookies 
corn 
ice cream 
banana 
apple 
cake 
pie 
dog 
banana 
apple 
H 
carrot 
dog 
~~!Eer 
carrot 
cookie 
ice cream 
cake 
jlr-o::.t0n I lniv<>....- ity 
. hool of [,!11<- .... ~"..tn 
,i>-- Ubr art 
' 
dog 
corn 
I ~ake ony 
mother 
cake 
corn 
farmer 
apple 
mother 
Exercise 14 
Oral Directions 
e have talked about words which tell us people's names 
and we have talked about words which tell us about things we 
can eat. 
Read this line: (Blackboard) Betty pie 
Who can put a circle around the word which tells us about 
something we can eat? J'hat does the other word tell us? 
(person's name) Have a child put an "x" on the word which is 
the name of a person. 
Now look at your paper. In each line there are words 
that tell us the names of people and names of things that we 
can eat. Draw a circle around all the words which tell us 
things we can eat and put an "x" on the word or words in each 
line which tell us the names of people. 
farmer cake Betty 
apple mother corn 
farmer father cookie 
carrots ice cream cake 
grandmother banana Dick 
apple Jim Betty 
pie Jill corn 
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Exercise 15 
Oral Lesson 
Say, "Today we are going to play a game. Look at these 
words. 
food? 
Is Jim the name of a person or is it the name of a 
If the word is the name of a food, the child must give 
another word which is the name of a food. If the word is a 
person's name, the child must give another word which is the 
name of a person." 
Jim 
cookie 
grandmother 
mother 
Dick 
cake 
farmer 
carrot 
banana 
ice cream 
father 
apple 
Jane 
grandfather 
Tom 
5 
... 
. If 
• ./ 
. .__ 
. , 
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Exercise 16 
Oral Lesson 
Today we are going to have a new group of words • 
Read all the words • 
(Blackboard) dog kitten squirrel 
monkey deer pony 
All these words are the names of animals. Study these words. 
monkey cake pony 
Are these words about animals? Put a circle around the words 
which are the names of animals • 
Write the following words on the board and call on different 
children to find a word which is the name of an animal. 
deer carrot pony 
cookie dog elephant 
kitten frog farmer 
pie monkey banana 
6 IV. J ., / (~ t'" ') 
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Exercise 17 
Oral Directions 
Read the words in each line. Put a circle around the 
words which are the names of animals. 
Sample: 
dog 
apple 
monkey 
apple 
elephant 
kitten 
frog 
Dick 
pony 
farmer 
pie 
pie 
deer 
squirrel 
kitten 
monkey 
Exercise 18 
Oral Directions 
Read the words in each line. Put a circle around the 
words which are the names of animals. 
Sample: 9 0•0 pie 
pony 
father 
corn 
boy 
cake 
kitten 
monkey 
frog 
elephant 
dog 
squirrel 
pony 
dog 
apple 
elephant 
grandmother 
Exercise 19 
Oral Directions 
Look at these words on your paper. If the word is the 
name of a person, put a blue circle around it. If the word 
is the name of an animal, put a red line around it. If the 
word is the name of something we can eat, put a green line 
around it. 
Sample: Jack 
dog 
Jack 
kitten 
squirrel 
mother 
cake 
deer 
pie 
apple 
pony 
carrot 
1. Board lesson using colored chalk. 
2. Erase board work. 
3. Children do paper at their seats. 
"' deer 
---" 
corn 
farmer 
boy 
cake 
elephant 
7 
Exercise 20 
Oral Directions 
Look at these words. If the word is the name of a person, 
put a blue circle around it. If the word is the name of an 
animal, put a red line around it. If the word is the name of 
something we eat, put a green line around it. Some words do 
not belong in any group. Be carefUl . 
Sample: ' cake dl'Um deer boy 
Jane kit ten drum squirrel 
cake dog apple ball 
deer boy kite monkey 
pony sled father farmer 
drum cookies Jill squirrel 
Oral Directions 
Put words on the board. 
pony 
squirrel 
Exercise 21 
apple 
cake 
frog 
monkey 
Look at these words. Are they the names of animals? These 
words can be put into two columns. Who can tell me what words 
we could put in the first column? Wbat words could we put in 
the second column? 
pony 
frog 
squirrel 
monkey 
apple 
cake 
Look at the words in the envelopes. Put all the words which 
are the names of animals in one column and those words which 
are the nrunes of food in the other column. 
dog 
frog 
deer 
monkey 
squirrel 
pie 
kitten 
ice cream 
cake 
apple 
corn 
pony 
9 
Exercise 22 
Oral Directions 
Look at the words in the envelopes. Put all the words 
which are the names of people in one column and put all the 
words which are the names of food in the other column. 
father 
pie 
corn 
Betty 
banana 
cake 
Jim 
carrots 
apple 
boy 
mother 
ice cream 
farmer 
g:randmother 
cookies 
u 
Exercise 23 
Oral Directions 
Look at these words. Put all the words which are the 
names of people in one column and put all the words which are 
the names of food in the other column. 
boy 
father 
mother 
farmer 
carrots 
apple 
cake 
banana 
Jane 
cookies 
pie 
grandmother 
ice cream 
corn 
Dick 
6:t 
Exercise 24 
Oral Directions 
Look at the words in the envelope. Put all the words 
which are the names of people in the column marked people and 
all the words which are the names of animals in the column 
marked animals. 
dog 
elephant 
monkey 
father 
kitten 
farmer 
pony 
Betty 
mother 
Jack 
grandfather 
Squirrel 
2 
Exercise 25 
Oral Directions 
11 These words can be put into two groups. Cut them out 
and place them in the right group. 
Sample: (on blackboard) 
Jack 
mother 
Group 1 
Jack 
Bobby 
mother 
farmer 
Jim 
mother 
boy 
squirrel 
dog 
father 
pony 
monkey 
dog 
Bobby 
kitten 
Group 2 
squirrel 
kitten 
dog 
frog 
kitten 
Betty 
grandmother 
3 
Exercise 26 
Oral Direct ions 
These words can be put into two groups. Put the words 
from the envelopes in the right group. 
dog 
mother 
kitten 
Squirrel 
boy 
frog 
farmer 
:father 
monkey 
pony 
Betty 
elephant 
Exercise 27 
Oral Directions 
These words can be put in two groups. Cut them out and 
place them on your paper. 
cake 
father 
pie 
cookies 
Jill 
farmer 
corn 
apple 
Jim 
grandmother 
mother 
ice cream 
boy 
grandfather 
Betty 
5 
I 
-1 
6 
Exercise 28 
Oral Directions 
These words can be put into two groups. Cut them out and 
paste them in proper group. 
corn dog ice cream 
kitten monkey pie 
banana pony cookies 
elephant apples deer 
frog carrots squirrels 
Oral Direct ions 
Board: Jill 
frog 
Exercise 29 
apple 
Jane 
dog 
carrot 
Read these words. Some of these words are the names of people. 
Some of these words are the names of animals. Some of these 
words are the names of things we can eat. These words can be 
put into columns. How many columns do we need? (3) In the 
first column put the words which are the names of people. In 
the second column put the words which are the names of animals 
and in the third column put the words which are the names of 
things we eat. 
Jill dog apple 
Jane frog carrot 
cake squirrel elephant 
father deer corn 
pie Jim grandmother 
monkey pony ice cream 
Betty corn kitten 
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Exercise 30 
Oral Directions 
In the first column paste the words which are the names 
of people. In the second column paste the words which are the 
names of things we can eat. In the third column paste the 
words which are the names of animals. If you find some words 
which do not belong to one of these groups, do not put them 
on your paper. 
Sample: banana 
ball 
Group .! 
Jack 
pie 
kite 
farmer 
drum 
farmer 
Jack 
dog 
GrouE 2 
banana 
cookies 
kitten 
corn 
monkey 
mother 
Jim 
deer 
cookies 
Group~ 
dog 
deer 
father 
sled 
apple 
ice cream 
ball 
)I 
I 
I 
Exercise 31 
Oral Directions 
Look at the words in the envelope. Put all the words 
which are the names of people in the column marked people. 
Put all the wards which are the names of things to eat in the 
column marked food. Put all the words which are the names of 
animals in the column marked animals. If you find some words 
which do not belong to one of these groups do not put it on 
your paper. 
kite pie mother 
dog farmer drum 
elephant cake boy 
sled ice cream kitten 
grandmother ball pony 
monkey Jim corn 
======~========================~-~-=~~-=-~==============~-==~=~~=-==-~====~--~=-~==~-~-== 
Exercise 32 
Oral Directions 
These wards can be put into three groups. Cut them up 
and paste them on your paper in groups. 
Betty 
cake 
squirrel 
deer 
pony 
grand :father 
cookies 
:farmer 
Bobby 
elephant 
kitten 
mother 
:frog 
ice cream 
banana 
-~========================================~---
Exercise 33 
Oral Directions 
Read these phrases. 
Sample: · his mother 
•• the big dog ' 
I 
I 
.... 
,. ~·:..•.ot'. 
I Some groups of words tell about a person. Some tell about 
I 
1 
animals. 
I person. 
Put a red line around a group if it tells about a 
Put a blue line around a group if it tells about an 
j animal. 
my dog 
my best kitten 
little Bobby 
my mother 
the happy father 
the big elephant 
that farmer 
the squirrel 
I 
'I I 
I 
I 
7_ 
II 
Exercise 34 
Oral Directions 
Read these phrases. Put a green line around a group of 
words if it tells about something we eat. Put a blue line 
around a group of words if it tells about animals. 
good cake 
the best kitten 
~ .. --.... ·~· t; ~ •• ... ~ .. ·' 
my little dog little kittens 
the ice cream good cookies 
the squirrel the biggest monkey 
my apple the little pony 
'72 
Exercise 35 
\ Oral Directions 
Read these phrases. Put a green line around the group of 
words if it tells about something we eat. Put a red line 
around the group of words if it tells about a person. 
the best pie 
my father 
the happy farmer 
that apple 
good cake 
yellow corn 
the little boy 
the ice cream 
my grandmother 
3 
Exercise 36 
Oral Directions 
Look at the phrases at the bottom of the page. CUt them 
out and paste them in the right column. Put all the phrases 
which tell about food in one column. Put all the phrases which ! 
tell about animals in the other column. 
Do sample on board. 
the biggest cake 
happy squirrels 
the best pony 
my banana 
the big apple 
that squirrel 
the big apple 
the corn 
a little kitten 
the corn 
a little kitten 
that squirrel 
the little dog 
the little monkey 
the apple 
that elephant 
Exercise 37 
Oral Directions 
Read the phrases at the bottom of the paper. Cut them 
out and paste them in the right column. Put all the phrases 
which tell about people in one column and put all the phrases 
which tell about animals in the other column. 
the good kitten 
his go Od father 
my best dog 
that big elephant 
her grandfather 
the happy farmer 
the little pony 
that happy boy 
Exercise 38 
Oral Directions 
Read the phrases at ·the bottom of the paper. Cut them 
out and place them in the right column. Put all the phrases 
which tell about food in one column and put all the phrases 
which tell about people in the other column. 
the apple 
the big boy 
that mother 
my little boy 
the big apple 
his father 
good ice cream 
her grandmother 
7 
Exercise 39 
Oral Directions 
Read these phrases. These phrases can be put into two 
columns. cut up the phrases and paste them in the right 
column. 
his grandmother 
her little boy 
my best pie 
my father 
that big apple 
that happy mother 
the best banana 
good cookies 
77 
Exercise 40 
Oral Directions 
Read these phrases . They can be put into two columns. 
Cut the phrases out and paste them in the right column. 
the happy boy 
that little monkey 
his happy dog 
his good father 
my pony 
that big el ephe.nt 
the happy mother 
the best squirrel 
·I 
I 
18 
Exercise 41 
Oral Directions 
Read these phrases. They can be put into two columns. 
cut the phrases up and paste them in the right column. 
the carrots 
his little dog 
the good ice cream 
that big elephant 
the apple pie 
her happy kitten 
his best pony 
the best cookies 
t~9 
Exercise 42 
Oral Directions 
Read these phrases. cut and paste the phrases which tell 
about animals in the first column. Cut and paste the phrases 
which tell about people in the second column. cut and paste 
the phrases which tell about food in the third column. 
Do Sample on board. 
the pie 
animEll.s 
that kitten 
my mother 
the little dog 
her pony 
his mother 
his mother 
the best apple 
big elephant 
the cookies 
that kitten 
food 
the pie 
her father 
that cake 
that farmer 
Exercise 43 
Oral Directions 
Read these phrases. Cut up and paste all the phrases 
which tell about animals in the first column. Paste all the 
phrases which tell about people in the second column and the 
phrases which tell about food in the last column. Some phrases 
do not belong in any column. Be careful. 
Do sample on board. 
good apple 
Group 1 
the dog 
good pie 
the kite 
the farmer 
little drum 
the grandmother 
little drum my father the dog 
Group 2 Group 3 
my father good apple 
that kitten the mother 
that corn the sled 
the monkey good cake 
my grandfather good ice cream 
that Jim a little Jim 
Exercise 44 
Oral Directions 
Read the phrases irr the envelope. Put all the phrases 
which tell about animals in the first column. Put all the 
phrases which tell about people in the second column. Put 
all the phrases which tell about food in the third column. 
Some phrases do not belong in any group. Be careful. 
the father yellow sled that corn 
a little ball my grandmother good cake 
the boy the little monkey good ice cream 
the kite that drum that Betty 
good pie yellow kitten big apple 
the store the house his mother 
82 
Exercise 45 
Oral Directions 
Read these sentences. 
Put a red "x" at the end of the sentence if it tells 
about a person. 
Put a blue "x" at the end of the sentence if it tells 
about an animal. 
Do these with class: The dog is big. 
His mother went home. 
The kitten is yellow. 
Betty played tag. 
The boy can jump. 
The elephant is big. 
Grandmother is at the farm. 
3 
Exercise 46 
Oral Directions 
Read these sentences. 
Put a red "x" at the end of a sentence if it tells about 
something we eat. Put a green "x" at the end of a sentence 
if it tells about an animal. 
Do these with class: That is good cake. 
The dog is big. 
The apple was good. 
The pony is at the farm. 
The kitten is little. 
The banana is yellow. 
The squirrel jumped to the house. 
84 
Exercise 4'7 
Oral Directions 
Read these sentences. Put a red "x" at the end of the 
sentence if it tells about a person. Put a green "x" at the 
end of the sentence if it tells about something we can eat. 
Do these with class: His mother went home. 
The cake is good. 
Jim went home. 
Father went to the farm. 
The cookies are good. 
The boy played. 
My mother went to the store. 
Ice cream is good. 
I 
I 
I 
I 
I 
85 
Exercise 48 
Oral Directions 
Read these sentences. Write all the sentences which tell 
about food on one side of your paper and write all the sen- I 
tences which tell about animals on the other side of your paper. 
The apples are good. 
The monkey played. 
The cake was best of all. 
The pie was good. 
The little kitten was playing. 
The pony was not at the farm. 
6 
= 
Exercise 49 
Oral Directions 
Read these sentences. Write all the sentences which tell 
about people on one side of your paper. Write all the sen-
tences which tell about animals on the other side of your 
paper. 
My father went to the Snre. 
The dog went to the store. 
Jim and Betty went to the farm. 
The kitten went with Jim. 
The dog's name was Rusty. 
I went to see my grandfather. 
87 
Exercise 50 
Oral Directions 
Read these sentences. Write all the sentences which tell 
about food on one side of your paper. Write all the sentences 
which tell about people on the other side of your paper. 
My mother went to the store. 
Betty went to the party. 
The kitten said, "Mew, mew." 
The farmer said, "Thank you." 
The dog said, "Bow-wow." 
The boy can not sing. 
88 
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Exercise 51 
Oral Directions 
Read these sentences. These sentences can be put into 
two groups. Write one group of sentences on one side of your 
paper and write the other group of sentences on the other side 
of your paper. 
Betty went to the party. 
My father did not go. 
That big apple was good. 
That mother was happy. 
His pie was not good. 
The farmer and the boy went home. 
II 
89 
Exercise 52 
Oral Directions 
Read the sentences in the envelope. These sentences can 
be put in two groups. Place one group of sentences on the top 
of your paper and place the other group of sentences on the 
bot tom of the paper. 
The happy boy went home. 
That little monkey is fun. 
That squirrel is the best squirrel. 
His father was good to him. 
That elephant was the biggest. 
I had fun with the farmer. 
Did Betty have fun at the party? 
I' I 
90 
II 
I 
Exercise 53 
Oral Directions 
Read these sentences. These sentences can be put in two 
groups. Write one group o~ sentences on one side o~ your paper 
and write the other group of sentences on the other side o~ 
your paper. 
Carrots are good. 
The little dog went home ~rom the store. 
The ice cream was good ice cream. 
The little kitten went to the store. 
The big cookies are the best. 
The little pony went to the ~arm. 
The dog was playing with the kitten. 
·Part I 
Classification ~ 
Oral Directions 
Put a red "x" on the words v.hich are the names of people. 
grandmother frog Dick 
cake Jill com 
dog farmer grandfather 
Jack Jim boy-
Jane cookies Tom 
mother kitten toy-
Bobby Betty father 
Put a blue "x" on the words which are the names of things 
to eat. 
mother apple father 
cake cookies banana 
Tom farmer Jim 
duck squirrel corn 
kitten ice cream dog 
pie pony Betty 
boy carrot frog 
92 
Put a green "x" on the words which are the names of 
animals. 
Part II 
Bobby 
elephant 
dog 
corn 
frog 
squirrel 
pie 
Jim 
pony 
duck 
deer 
Jill 
duck 
monkey 
cake 
Put a red "x" on the phrase if it tells about a person. 
Put a blue "x" on the phrase if it tells about something 
to eat. 
Put a green "x" on the phrase if it tells about an animal. 
Be carefUl. One phrase does not tell about these. 
that happy boy 
my mother 
the big toy 
the cookies 
the little dog 
the good kitten 
.. ) 
Put a red "x" on the sentence if it tells about a person. 
Put a blue "x" on the sentence if it tells about something 
to eat. 
Put a green "x" on the sentence if it tells about an 
animal. 
Be carefUl. One sentence does not tell about these. 
The apple was good. 
The little pony went to the farm. 
The 
The 
The 
big cookies are the best. 
ball went up. 
kitten said, "Mew, mew." 
40 items 
1. people 
2. food 
:3. animals 
4. phrases 
5. sentences 
Total 
The 31 classification words were used. 
50 words used in the test. 
14 items 
8 items 
9 items 
5 items 
4 items 
40 items 
4 
